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Purpose: This study aims to examine how institutional strategies and 

family mediation interact in shaping students’ character education during 

Emergency Remote Learning. Specifically, it explores the mechanisms 

through which schools design, implement, and coordinate character 

education policies, and how families mediate, reinterpret, or reinforce 

these strategies in home-based learning environments. The study addresses 

a critical gap in contemporary educational research by moving beyond 

teacher-centered approaches and highlighting the institutional–family 

nexus in times of crisis. 

Methods: A qualitative case study design was employed to capture in-

depth perspectives from school leaders, teachers, parents, and students 

involved in emergency remote learning. Data were collected through semi-

structured interviews, document analysis of institutional policies, and 

reflective reports from families. Thematic analysis was applied to identify 

recurring patterns related to institutional governance, communication 

strategies, parental mediation practices, and character formation processes. 

Analytical rigor was ensured through triangulation, iterative coding, and 

peer debriefing. 

Findings: The findings reveal that effective character education during 

emergency remote learning depends on the alignment between 

institutional strategies and family mediation. Institutions that provided 

clear guidelines, value-oriented policies, and consistent communication 

enabled families to act as active mediators rather than passive supervisors. 

Conversely, fragmented institutional strategies resulted in inconsistent 

character outcomes, as families relied on personal interpretations and 

informal norms. Family mediation emerged as a critical mechanism that 

translated institutional values into daily student behavior. 

Significance: This study contributes to contemporary and applied 

educational research by proposing an integrative model of institutional 

strategies and family mediation in character education. The findings offer 

practical implications for policymakers and educational institutions in 

designing resilient character education frameworks applicable beyond 

crisis contexts, making the study relevant to international audiences and 

applied education discourse. 

 
 

INTRODUCTION 

 

The COVID-19 pandemic has fundamentally transformed educational systems worldwide, 

forcing institutions to adopt emergency remote learning with limited preparation and uneven 

readiness. This abrupt transition disrupted not only instructional delivery but also the cultivation 

of students’ character, which traditionally relies on direct interaction, modeling, and institutional 

culture. While academic achievement has received considerable attention during this period, 

character education has often been treated as a secondary concern. This neglect is problematic 

because character development remains central to students’ social responsibility, self-regulation, 

mailto:%20Nurcahyono@gmail.com
mailto:%20Nurcahyono@gmail.com


  

 

 Institutional Strategies and Family Mediation in Shaping Students’ … | 95 

and moral reasoning in uncertain contexts. The shift of learning into domestic spaces has further 

complicated the institutional role in shaping character. Families have become de facto co-

educators, assuming responsibilities previously embedded within school environments. These 

structural changes demand scholarly attention to understand how character education is 

reconfigured during crises. Therefore, investigating character education under emergency 

remote learning is both timely and urgent and requires systematic analysis supported by 

empirical evidence (Chatzipanagiotou & Katsarou, 2023; Zhang et al., 2022). 

Beyond the disruption of learning modes, emergency remote learning has blurred the 

boundaries between institutional authority and family influence in education. Schools are no 

longer the sole actors defining behavioral norms, value transmission, and disciplinary practices. 

Instead, parents and caregivers actively mediate institutional expectations through daily 

supervision, interpretation of rules, and moral guidance. This mediation process can either 

reinforce or dilute institutional character education strategies depending on clarity, 

communication, and shared values. However, existing studies often isolate institutional 

responses or parental roles without examining their interaction. Such fragmented perspectives 

limit our understanding of how character education functions as a socio-institutional process 

during crises. Without examining this interaction, policy recommendations risk being 

incomplete or ineffective. The absence of integrative approaches creates a conceptual gap in 

contemporary education research. Addressing this gap is essential for developing resilient 

educational frameworks applicable beyond emergency contexts (Ossiannilsson, 2022; Tarricone 

et al., 2025). 

The rationale of this study is grounded in the need to move beyond teacher-centered and 

curriculum-focused explanations of character education during emergency remote learning. 

Current debates tend to emphasize instructional adaptation and digital competence, overlooking 

the governance mechanisms that shape value transmission. Institutional strategies such as policy 

design, communication systems, and value articulation play a decisive role in guiding character 

education, particularly when direct supervision is limited. At the same time, families act as 

interpretive agents who translate institutional norms into everyday practices. Understanding this 

dual influence is crucial for explaining variations in character outcomes across similar learning 

contexts. This study positions family mediation not as a peripheral factor but as a central 

mechanism that connects institutional intent and student behavior. By examining both 

institutional strategies and family mediation, the study provides a more comprehensive analytical 

lens. Such an approach aligns with contemporary applied studies that emphasize multi-actor 

governance in education. Consequently, this research responds to theoretical, practical, and 

policy-oriented demands within international education discourse (Bart, 2024; Warren, 2025). 

Recent Scopus-indexed studies have increasingly highlighted the role of family dynamics 

and mediation in children’s educational and psychosocial development. Lindsey, (2025) 

demonstrates how mediation processes shape decision-making outcomes involving children, 

emphasizing relational negotiation rather than unilateral authority. Baudinet et al., (2025) reveal 

that social connectedness mediates adolescents’ emotional regulation, underscoring the 

importance of relational environments. Fajar et al., (2025) show that parental digital illiteracy 

affects communication patterns and children’s behavioral regulation in technology-mediated 

contexts. Waheed et al., (2025) further argue that parental interpretation of digital content 

influences children’s moral and religious understanding. Tariq et al.,( 2025) confirm that digital 

parenting practices significantly impact adolescent mental health and family well-being. Clark 
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et al.,(2025) extend this discussion by demonstrating how social norms mediate institutional 

service delivery outcomes. These findings collectively suggest that mediation operates as a 

critical mechanism linking structural systems and individual behavior. However, most of these 

studies do not explicitly situate mediation within formal educational governance structures. 

Parallel to family-focused research, institutional strategies in value and character education 

have been examined across diverse educational contexts. Saleh et al., (2025) highlight the role 

of institutional peace education frameworks in shaping nonviolent dispositions among students. 

Kholik et al., (2025) propose a strategic model of child-friendly educational climates to prevent 

social harm, emphasizing institutional design. Kraithep et al., (2025) illustrate how structured 

mediation training develops ethical competencies among university students. Lyngstad & 

Skjesol, (2025) analyze legitimacy in institutional mediation, stressing consistency and clarity 

of organizational norms. Sharma et al., (2025) indirectly contribute by showing how digital 

transformation affects institutional performance, relevant to educational governance during 

remote learning. Together, these studies confirm the importance of institutional coherence and 

strategic design. Nevertheless, they rarely address how institutional strategies interact with 

family mediation in home-based learning environments. This omission indicates the need for 

integrative research linking institutional and familial dimensions of character education. 

Despite the growing body of research on emergency remote learning, character education, 

and family involvement, existing studies remain largely fragmented. Research on family 

mediation often focuses on psychological or cultural outcomes without situating families within 

institutional educational frameworks. Conversely, studies on institutional strategies tend to 

emphasize policy formulation and organizational design while overlooking how these strategies 

are enacted within households. Few studies explicitly examine the interaction between 

institutional strategies and family mediation as a unified process shaping students’ character. 

Moreover, empirical evidence from crisis contexts remains limited, particularly in qualitative 

analyses that capture lived experiences. This lack of integrative perspectives constrains 

theoretical development and weakens policy recommendations. Without understanding how 

institutional intent is mediated at the family level, character education frameworks risk being 

ineffective during disruptions. Therefore, a clear analytical gap exists in connecting institutional 

governance and family mediation within emergency remote learning contexts. 

The purpose of this study is to examine how institutional strategies and family mediation 

interact in shaping students’ character education during emergency remote learning. The study 

seeks to identify the types of institutional strategies implemented to sustain character education 

under crisis conditions. It also aims to analyze how families interpret, adapt, and mediate these 

strategies within home-based learning environments. By exploring this interaction, the study 

intends to uncover mechanisms that facilitate or hinder character development. The research 

adopts a qualitative case study approach to capture multiple stakeholder perspectives. Findings 

are expected to contribute to applied educational theory by proposing an integrative model of 

institutional–family interaction. The study further aims to inform policy design for resilient 

character education frameworks. Ultimately, this research aspires to enhance the effectiveness 

of character education beyond emergency contexts. 
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METHOD 

Research Design 

This study adopted a qualitative case study design to investigate how institutional 

strategies and family mediation interact in shaping students’ character education during 

emergency remote learning. A qualitative approach was selected because it allows an in-depth 

exploration of processes, meanings, and contextual interactions that cannot be adequately 

captured through quantitative indicators, as argued by Hendren et al., 2023; Maxwell & Levitt, 

(2023) in discussions of applied social research. The case study design was particularly suitable 

because emergency remote learning represents a bounded phenomenon shaped by institutional 

decisions and family-level practices. Rather than aiming for statistical generalization, the study 

pursued analytical generalization by linking empirical findings to broader conceptual 

explanations of character education governance, following (Drisko, 2025; Pinar et al., 2025). 

The research focused on a single educational setting to enable intensive and holistic analysis of 

institutional and familial dynamics. Emergency remote learning was treated as a critical 

condition that reconfigured roles, authority, and value transmission mechanisms. This design 

allowed the researcher to trace how institutional intentions were interpreted and enacted within 

households. Consequently, the research design aligned closely with the study’s objective to 

uncover interactional mechanisms rather than surface-level outcomes. 

Participants 

Participants in this study consisted of school leaders, teachers, parents, and students who 

were directly involved in emergency remote learning. A purposive sampling strategy was 

employed to ensure that participants possessed experiential knowledge relevant to institutional 

strategies and family mediation processes, consistent with qualitative sampling principles 

outlined by (Hou et al., 2025; Ramadan et al., 2025). School leaders were selected to provide 

insights into policy formulation, value orientation, and institutional governance during the crisis 

period. Teachers were included to represent the implementation of institutional strategies at the 

instructional level. Parents were selected as primary mediators who translated institutional 

expectations into daily home-based learning practices. Students participated to reflect how 

character education messages were experienced and internalized during remote learning. The 

inclusion of multiple stakeholder groups enabled perspective triangulation, as recommended by 

(Akwataghibe et al., 2022; Killett et al., 2023). This multi-actor participant structure 

strengthened the credibility of the study by capturing interactions across institutional and family 

domains. 

Table 1. Participants and Data Sources 

Participant Group Primary Role Data Source 

School leaders Policy and institutional strategy 
Semi-structured interviews, 

documents 

Teachers 
Instructional and character 

implementation 
Semi-structured interviews 

Parents 
Family mediation and 

supervision 
Semi-structured interviews 

Students 
Experience of character 

education 
Semi-structured interviews 

The table summarizes the composition of participants and clarifies the alignment between 

participant roles and data sources. It enhances methodological transparency by showing how 
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each group contributed to the analytical process. Such tabular presentation is commonly 

expected in international journals to support clarity and replicability. 

Instrument 

Data were collected using semi-structured interview guides and institutional document 

analysis protocols. Semi-structured interviews were chosen because they provide flexibility to 

explore participants’ experiences while maintaining focus on core research themes, as discussed 

by (Hwang et al., 2023; Olsen et al., 2022). Interview guides for school leaders focused on 

institutional strategies, policy communication, and value articulation during emergency remote 

learning. Teacher interviews explored instructional adaptation, character reinforcement 

practices, and coordination with families. Parent interviews examined mediation practices, 

interpretation of institutional norms, and challenges encountered in supervising character 

development at home. Student interviews captured perceptions of behavioral expectations and 

consistency between school and family guidance. Institutional documents such as policy 

guidelines, official circulars, and communication records were analyzed to contextualize 

interview data. The combination of interviews and documents enabled methodological 

triangulation, strengthening the trustworthiness of the findings. 

Data Analysis Plan 

Data analysis followed a thematic analysis approach to identify patterns and mechanisms 

underlying institutional strategies and family mediation. Interview transcripts and documents 

were initially subjected to open coding to capture meaningful units of data, following procedures 

outlined by (Al-Eisawi, 2022; Zörgő & Peters, 2023). Codes related to governance, 

communication, value transmission, and mediation practices were then clustered into broader 

categories. Through axial coding, relationships between institutional strategies and family 

mediation processes were systematically examined. An iterative constant comparison process 

was applied across participant groups to refine themes, as recommended by (Saunders et al., 

2023; Wright et al., 2024). Analytical rigor was enhanced through peer debriefing to challenge 

emerging interpretations. Reflexive memos were maintained throughout the analysis to 

document analytical decisions and minimize researcher bias. The final themes were synthesized 

into an integrative explanation of how character education was shaped during emergency remote 

learning. 

 

RESULTS AND DISCUSSION 
 

Result 

The findings indicate that institutional strategies played a decisive role in maintaining 

character education during emergency remote learning. Schools that formulated explicit 

character-related policies and communicated them consistently were more effective in sustaining 

behavioral norms among students. Institutional strategies were manifested through written 

guidelines, virtual assemblies, and routine value-oriented messages delivered via digital 

platforms. Participants reported that clarity of institutional expectations reduced confusion 

among families regarding behavioral standards. Conversely, institutions with fragmented or 

implicit strategies experienced inconsistent character reinforcement. Teachers in such contexts 

often relied on personal discretion rather than institutional direction. This variability weakened 

the coherence of character education across learning environments. These results demonstrate 

that institutional intentionality is a foundational condition for character education during crises. 
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Family mediation emerged as a critical mechanism that translated institutional strategies 

into daily student practices. Parents did not merely supervise academic tasks but actively 

interpreted institutional values within household routines. In families where parents understood 

institutional expectations, character education was reinforced through consistent rules and moral 

discussions. However, when institutional communication was unclear, parents relied on personal 

beliefs to guide behavior. This divergence resulted in uneven character outcomes among students 

from the same institution. Students reported greater behavioral consistency when family 

mediation aligned with school messages. In contrast, misalignment generated confusion and 

reduced adherence to expected values. These findings highlight family mediation as an active, 

not passive, process. 

The interaction between institutional strategies and family mediation determined the 

overall effectiveness of character education. When institutions provided structured guidance and 

families acted as collaborative partners, character education was sustained despite physical 

school closure. This interaction was characterized by reciprocal communication and shared 

responsibility. Teachers noted improved student self-regulation when families reinforced 

institutional norms at home. Conversely, weak interaction led to fragmented value transmission 

and behavioral inconsistency. Students in such contexts perceived character education as 

optional rather than obligatory. The findings suggest that neither institutional strategies nor 

family mediation alone are sufficient. Effective character education during emergency remote 

learning depends on their alignment and integration. 

Table 2. Summary of Key Findings 

Dimension Main Findings 

Institutional strategies 
Clear policies and consistent communication strengthen character 

education 

Family mediation Parents actively interpret and translate institutional values 

Interaction effect 
Alignment between institutions and families produces consistent 

character outcomes 

Table 2 summarizes the core empirical findings by mapping institutional strategies, family 

mediation, and their interaction. The table illustrates that character education effectiveness 

emerges from relational processes rather than isolated actions. This synthesis clarifies how 

multiple actors contribute to character formation during emergency remote learning. 

 
Figure 1. Model of Institutional Strategies and Family Mediation in Character Education during 

Emergency Remote Learning 

Figure 1 conceptualizes the interaction between institutional strategies and family 

mediation in shaping students’ character education. The model illustrates how institutional 

policies and communication flow toward families, where mediation processes occur before 

influencing student character outcomes. Feedback loops indicate how family responses inform 
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institutional adjustments. This model visually integrates the study’s main findings into a coherent 

analytical framework. 

Discussion 

The findings confirm that institutional strategies are central to sustaining character 

education during emergency remote learning, supporting prior research on educational 

governance in crisis contexts (Shaya et al., 2023). Clear policy articulation enabled families to 

function as effective co-educators rather than isolated supervisors, consistent with Wade, (2025) 

framework of school–family partnerships. This result challenges assumptions that character 

education diminishes in online settings by showing that institutional design can mitigate 

disruption. The study extends Al Rawaf & Alfalih, (2023) by demonstrating that governance 

mechanisms matter not only for academic continuity but also for moral development. Unlike 

studies focusing solely on instructional adaptation, this research foregrounds institutional 

intentionality. The findings align with Bronfenbrenner’s ecological theory, which emphasizes 

multi-level influences on development (Almughyiri, 2025). Emergency remote learning 

reshaped these levels but did not eliminate institutional influence. Instead, influence was 

rechanneled through families. 

Family mediation functioned as a translating mechanism between institutional intent and 

student behavior, echoing findings by Tariq et al. (2025) on digital parenting practices. Parents 

actively recontextualized institutional values within domestic routines, supporting Baudinet et 

al.’s (2025) emphasis on relational mediation. This challenges deficit-oriented views of families 

as barriers to education during crises. Instead, families emerged as strategic partners whose 

interpretive role shaped character outcomes. The study also resonates with Waheed et al. (2025), 

who highlight parental interpretation of digital content as morally consequential. However, this 

study advances the literature by situating mediation within formal institutional frameworks. 

Mediation was not merely cultural or psychological but structurally linked to school governance. 

This reframing broadens the analytical scope of family involvement research. 

The interactional findings reinforce arguments by Baluch et al., (2025) regarding the value 

of multi-actor qualitative analysis. Character education outcomes were contingent on the 

alignment between institutional strategies and family mediation, not on isolated interventions. 

This supports Saleh et al. (2025), who emphasize institutional coherence in value-based 

education. Fragmented strategies undermined legitimacy, paralleling Lyngstad and Skjesol’s 

(2025) findings on institutional mediation credibility. The study further complements Kholik et 

al. (2025) by demonstrating how child-friendly institutional climates extend into domestic 

spaces. Importantly, the findings highlight that misalignment generates normative ambiguity for 

students. Such ambiguity weakens internalization of character values. Therefore, coherence 

across institutional and family domains is essential. 

This study contributes to contemporary applied education research by proposing an 

integrative model of character education governance during crises. Unlike prior studies that treat 

emergency remote learning as a temporary disruption, this research conceptualizes it as a stress 

test for institutional resilience (Park et al., n.d.). The findings suggest that character education 

frameworks must be designed with adaptability and family integration in mind. This aligns with 

Sharma et al. (2025), who emphasize institutional adaptability in digital transformation contexts. 

The proposed model extends existing theories by explicitly positioning family mediation as a 

governance mechanism. It also responds to calls for applied, policy-relevant research in 
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education. By linking empirical findings to institutional design, the study enhances its 

international relevance. Consequently, the discussion advances both theory and practice in 

character education. 

Implications 

The findings imply that educational institutions should institutionalize family-inclusive 

character education strategies rather than treating parental involvement as supplementary. 

Policymakers should prioritize clear value articulation and structured communication channels 

during remote learning. Schools are encouraged to develop guidelines that explicitly support 

family mediation roles. Teacher training programs should integrate family–institution 

collaboration competencies. These implications extend beyond crisis contexts and inform long-

term educational governance. 

Limitations 

This study was limited by its focus on a single educational context, which constrains 

contextual generalization. The qualitative design prioritizes depth over breadth, potentially 

limiting comparative insights. Participant accounts may also reflect subjective interpretations 

shaped by crisis conditions. Additionally, the study did not quantitatively measure character 

outcomes. These limitations suggest caution in extrapolating findings across diverse educational 

systems. 

Suggestions for Future Research 

Future studies should examine institutional–family interaction across multiple educational 

contexts and cultural settings. Mixed-method designs could complement qualitative insights 

with measurable character indicators. Longitudinal research is needed to assess the durability of 

character education outcomes post-crisis. Comparative studies across countries would further 

enhance international relevance. 

 

CONCLUSION 

This study concludes that character education during emergency remote learning is 

fundamentally shaped by the interaction between institutional strategies and family mediation 

rather than by isolated instructional practices. The findings demonstrate that clear institutional 

policies and consistent communication provide a structural foundation that enables families to 

act as effective mediators of character values. When families understand and internalize 

institutional expectations, they translate these values into daily routines that reinforce students’ 

moral development and self-regulation. Conversely, weak institutional guidance results in 

fragmented family mediation and inconsistent character outcomes. The study also shows that 

family mediation is an active interpretive process that connects institutional intent with students’ 

lived experiences at home. This interactional perspective reframes character education as a 

shared governance process spanning institutional and domestic domains. By proposing an 

integrative model of institutional strategies and family mediation, the study contributes to 

applied education research focused on resilience in times of disruption. Overall, the conclusion 

underscores the necessity of designing character education frameworks that deliberately 

integrate families as strategic partners beyond emergency contexts. 

 

AUTHOR CONTRIBUTION STATEMENT 



 

102 | Yulianto Nurcahyono 

Yulianto Nurcahyono was solely responsible for the conception and design of the study, 

including the development of the research framework and analytical model. The author 

conducted data collection, including interviews and document analysis, and performed the 

qualitative data analysis and interpretation. Yulianto Nurcahyono also drafted the manuscript, 

revised it critically for important intellectual content, and ensured coherence across all sections 

of the article. In addition, the author approved the final version of the manuscript and takes full 

responsibility for the integrity and accuracy of the study. 

 

REFERENCES 

Akwataghibe, N. N., Ogunsola, E. A., Broerse, J. E., Agbo, A. I., & Dieleman, M. A. (2022). 

Inclusion strategies in multi-stakeholder dialogues: The case of a community-based 

participatory research on immunization in Nigeria. 17(3), e0264304. 

Al Rawaf, R. A., & Alfalih, A. A. (2023). The role of governance in achieving sustainability in 

family-owned business: Do responsible innovation and entrepreneurial culture matter? 

15(7), 5647. 

Al-Eisawi, D. (2022). A Design Framework for Novice Using Grounded Theory Methodology 

and Coding in Qualitative Research: Organisational Absorptive Capacity and Knowledge 

Management. International Journal of Qualitative Methods, 21, 16094069221113551. 

https://doi.org/10.1177/16094069221113551 

Almughyiri, S. (2025). Influence of bronfenbrenner ecological theory on career choices of 

preservice teachers of students with developmental disabilities. 15(1), 29023. 

Baluch, A., Scholarios, D., Cunningham, I., James, P., Jendro, E., & Johnstone, S. (2025). 

Addressing Contextual Pressures and Challenges in Social Care: The Prospects of Multi‐

Actor Engagement With Strategic HRM. Human Resource Management, 64(6), 1747–

1765. https://doi.org/10.1002/hrm.70000 

Bart, D. (2024). Research discourse in the programme for international student assessment: A 

critical perspective. European Educational Research Journal, 23(1), 145–162. 

https://doi.org/10.1177/14749041221127758 

Baudinet, J., Gledhill, L. J., Steinhoff, M. F., Gilbert, K., & Simic, M. (2025). The mediating 

role of social connectedness between inflexibility, the suppression of emotional 

expression, and symptoms of eating disorders and depression in adolescents with 

restrictive eating disorders referred for radically open dialectical behaviour therapy (RO 

DBT). Journal of Eating Disorders, 13(1). https://doi.org/10.1186/s40337-025-01440-6 

Chatzipanagiotou, P., & Katsarou, E. (2023). Crisis management, school leadership in disruptive 

times and the recovery of schools in the post COVID-19 era: A systematic literature 

review. 13(2), 118. 

Clark, C. J., Batayeh, B., Shao, I., Bergenfeld, I., Pandey, M., Sharma, S., Shrestha, S., 

Gourisankar, A., Gautam, A., Sohail, T. J., Shakya, H., Morrow, G., Shervinskie, A., & 

Soti, S. (2025). Social norms and security and justice services for gender-based violence 

survivors in Nepal: Programmatic implications from a mixed-methods assessment. PLOS 

ONE, 20(10 October). https://doi.org/10.1371/journal.pone.0297426 

Drisko, J. W. (2025). Transferability and Generalization in Qualitative Research. Research on 

Social Work Practice, 35(1), 102–110. https://doi.org/10.1177/10497315241256560 

Fajar, D. P., Mulyana, D., Dida, S., & Raksanagara, A. (2025). Parental Digital Illiteracy and 

Communication Paradox in Children’s Video Game Practices: Case Study from Malang 

City, Indonesia. Societies, 15(11). https://doi.org/10.3390/soc15110317 

Hendren, K., Newcomer, K., Pandey, S. K., Smith, M., & Sumner, N. (2023). How qualitative 

research methods can be leveraged to strengthen mixed methods research in public policy 

and public administration? Public Administration Review, 83(3), 468–485. 

https://doi.org/10.1111/puar.13528 



  

 

 Institutional Strategies and Family Mediation in Shaping Students’ … | 103 

Hou, H., Jiang, Y., Xia, C., Cheng, X., Li, H., Dai, H., & Xiao, S. (2025). The lived experience 

of presenteeism among emergency nurses: A qualitative study. BMC Nursing, 24(1), 

1255. https://doi.org/10.1186/s12912-025-03902-3 

Hwang, E., Kirkham, R., Marshall, K., Kharrufa, A., & Olivier, P. (2023). Sketching dialogue: 

Incorporating sketching in empathetic semi-Structured interviews for human-computer 

interaction research. Behaviour & Information Technology, 42(13), 2226–2254. 

https://doi.org/10.1080/0144929X.2022.2113431 

Kholik, A., Siti Pupu Fauziah, R., Ramdhani, M. R., & Suharsiwi, S. (2025). DEVELOPING A 

STRATEGIC MODEL OF CHILD-FRIENDLY PESANTREN CLIMATE TO 

PREVENT SEXUAL VIOLENCE. Jurnal Ilmiah Peuradeun, 13(3), 1831–1858. 

https://doi.org/10.26811/peuradeun.v13i3.2008 

Killett, A., Langdon, P. E., Ryan, H., Shiggins, C., Heywood, R., Jimoh, O. F., Redley, M., & 

Bunning, K. (2023). Inclusion of adults with conditions that have the potential to affect 

capacity and or communication in research: Triangulation from a mixed-methods study 

of current practice and values across multiple stakeholders. 13(4), e068366. 

Kraithep, P. N., Hansa Nithibunyakorn, P. M., Preeda Buamuang, P. V., Janro, P. N., Chongla-

Iad, P., Issaradet, T., Hemrangsee, J., Boonthong, P., Boonruang, S., & Hanthet, S. 

(2025). DEVELOPMENT OF YOUTH MEDIATOR BY BUDDHIST PEACE 

METHODS A CASE STUDY OF UNDERGRADUATE STUDENTS AT 

MAHACHULALONGKORNRAJAVIDYALAYA UNIVERSITY, NAKHON SI 

THAMMARAT CAMPUS. Journal of Buddhist Anthropology, 10(1), 147–158. 

Lindsey, J. (2025). Mediating religious disputes about children’s medical treatment: A 

qualitative study. BMJ Paediatrics Open, 9(1). https://doi.org/10.1136/bmjpo-2025-

003789 

Lyngstad, E. C., & Skjesol, I. (2025). Professional perspectives on characteristics of legitimacy 

in court-based mediation. Family Court Review, 63(1), 138–154. 

https://doi.org/10.1111/fcre.12838 

Maxwell, J. A., & Levitt, H. M. (2023). How qualitative methods advance the study of causation 

in psychotherapy research. Psychotherapy Research, 33(8), 1019–1030. 

https://doi.org/10.1080/10503307.2023.2181112 

Olsen, M., Udo, C., Dahlberg, L., & Boström, A.-M. (2022). Older Persons’ Views on Important 

Values in Swedish Home Care Service: A Semi-Structured Interview Study. Journal of 

Multidisciplinary Healthcare, Volume 15, 967–977. 

https://doi.org/10.2147/JMDH.S347886 

Ossiannilsson, E. S. (2022). Resilient agile education for lifelong learning post-pandemic to 

meet the United Nations sustainability goals. 14(16), 10376. 

Park, J., Son, Y., & Angst, C. M. (n.d.). The Value of Centralized IT in Building Resilience 

During Crises: Evidence from U.S. Higher Education’s Transition to Emergency Remote 

Teaching1. https://doi.org/10.25300/MISQ/2022/17265 

Pinar, F. I. L., Panergayo, A. A. E., Sagcal, R. R., Acut, D. P., Roleda, L. S., & Prudente, M. S. 

(2025). Fostering scientific creativity in science education through scientific problem-

solving approaches and STEM contexts: A meta-analysis. Disciplinary and 

Interdisciplinary Science Education Research, 7(1), 18. https://doi.org/10.1186/s43031-

025-00137-9 

Ramadan, O. M. E., Aldousari, E., Elsharkawy, N. B., Alotaibi, A., Alruwaili, M. M., & Hafiz, 

A. H. (2025). Orchestrating Human Connection in Digital NICUs: Leadership Strategies 

for Technology‐Enhanced Family‐Centred Care. Journal of Clinical Nursing, 

jocn.70170. https://doi.org/10.1111/jocn.70170 

Saleh, M. N. I., Hanum, F., & Rukiyati. (2025). Approaches to implementing peace education 

in high schools for nonviolent conflict resolution. Cogent Education, 12(1). 

https://doi.org/10.1080/2331186X.2025.2553004 



 

104 | Yulianto Nurcahyono 

Saunders, C. H., Sierpe, A., Von Plessen, C., Kennedy, A. M., Leviton, L. C., Bernstein, S. L., 

Goldwag, J., King, J. R., Marx, C. M., & Pogue, J. A. (2023). Practical thematic 

analysis: A guide for multidisciplinary health services research teams engaging in 

qualitative analysis. 381. https://www.bmj.com/content/381/bmj-2022-074256.short 

Sharma, M., Singh, B., & Kumar, S. (2025). Impact of digital transformation on financial 

performance: A case study on India’s listed companies from 2012 to 2024. Digital Policy, 

Regulation and Governance. https://doi.org/10.1108/DPRG-04-2025-0085 

Shaya, N., Abukhait, R., Madani, R., & Khattak, M. N. (2023). Organizational Resilience of 

Higher Education Institutions: An Empirical Study during Covid-19 Pandemic. Higher 

Education Policy, 36(3), 529–555. https://doi.org/10.1057/s41307-022-00272-2 

Tariq, A., Zafeer, M. U., & Wang, Z. (2025). Impact of digital parenting practices on adolescent 

mental health and family well-being: A case study of urban households. Health 

Education, 1–23. https://doi.org/10.1108/HE-07-2025-0120 

Tarricone, P., Mestan, K., & Teo, I. (2025). A policy monitoring framework to prepare for, 

respond to, and recover from education in emergencies. Education Inquiry, 16(3), 459–

486. https://doi.org/10.1080/20004508.2023.2260105 

Wade, C. (2025). ‘I wasn’t even able to speak’: Understanding parent engagement and school 

leaders’ work in a culture of heightened consumerism. Journal of Educational 

Administration and History, 1–21. https://doi.org/10.1080/00220620.2025.2592046 

Waheed, S., Ahmad, M. K., & Bhatti, Z. I. (2025). Parental Perceptions of Islamic YouTube 

Animation: The Case of ‘Abdul Bari’ in Pakistan. Intellectual Discourse, 33(3), 1043–

1069. https://doi.org/10.31436/id.v33i3.2436 

Warren, S. (2025). The multiple temporalities of policy-oriented sociology of education: 

Recuperating the historical, Reinhart Koselleck, and the historical imagination of policy 

sociological work. Critical Studies in Education, 1–17. 

https://doi.org/10.1080/17508487.2025.2479570 

Wright, R., Chapla, K., Booth, A., Nelson, K. E., Peeler, A., Swain, C., Won, S., & Wu, D. S. 

(2024). Enhancing Rigor, Quality, and Patient Engagement in Qualitative Research: A 

Step-By-Step Guide to Applying Reflexive Thematic Analysis to the Experience-Based 

Co-Design Methodology. Qualitative Health Research, 10497323241291798. 

https://doi.org/10.1177/10497323241291798 

Zhang, L., Carter, R. A., Qian, X., Yang, S., Rujimora, J., & Wen, S. (2022). Academia’s 

responses to crisis: A bibliometric analysis of literature on online learning in higher 

education during COVID‐19. British Journal of Educational Technology, 53(3), 620–

646. https://doi.org/10.1111/bjet.13191 

Zörgő, S., & Peters, G.-J. (2023). Using the Reproducible Open Coding Kit & Epistemic 

Network Analysis to model qualitative data. Health Psychology and Behavioral 

Medicine, 11(1), 2119144. https://doi.org/10.1080/21642850.2022.2119144 

 


